Alleman, TE 803, Sec. 1, Syllabus


TE 803, Section 1, Spring 2010
Professional Role & Teaching Practice II

Teaching Focus: Integrated units in/with social studies for all students
Instructor:  Dr. Janet Alleman
 Office Phone:  517-355-2215
Office:  260 Erickson Hall
E-Mail:  janetall@msu.edu
Office Hours:
Monday, 4-6 by appointment 
Texts
Brophy, J., & Alleman, J. (2007).  Powerful Social Studies for Elementary Students, Belmont, CA:  Wadsworth.

Friend, M., & Bursuck, W. (2006).  Including Students With Special Needs:  A Practical Guide for Classroom Teachers (4th Ed.).  Boston, MA:  Allyn and Bacon.  (Do not purchase until advised by professor.)

*Packet of Materials for Purchase

Supplemental Resources:

Readings to be posted on Angel

Brophy, J., & Alleman, J. (2001, 2002, 2003).  Social Studies Excursions K-3, Books One, Two, and Three.  Portsmouth, NH:  Heinemann.
Classroom Etiquette:  Please make sure that your cell phone is turned off and put away before you enter our classroom.  Text messaging during class is strictly prohibited.  Thanks!

Introduction

The course will help you explore your professional and ethical responsibilities and will help you develop philosophical frameworks, reflective attitudes and practical skills in curriculum development and responsive teaching practice. We will ask you to think about your purposes, your passions, your stance and the development of your own unique and powerful “teacher-self.”

Students learn about developing integrated curriculum units with a social studies theme suitable to particular teaching contexts, and work with children in a classroom context using this approach.  In this course you will develop also an understanding of the main types of student exceptionalities, with an emphasis on the role that you will play in teaching students with special learning and behavioral needs in the general education setting. With the passage of P. L. 94-142 and IDEA (Individuals with Disabilities Education Act) came major changes in the educational opportunities afforded to individuals with special needs. "Special education" is no longer a discipline encompassing only those who have chosen this particular area of specialization. The push for mainstreaming and inclusion has resulted in many students, who once were educated in isolation, now becoming a part of the general education system. While special education is not new, the extent to which these children have been included in general education is. Teachers today must have a knowledge base of the various disabilities and exceptionalities and how to accommodate them in order to foster an equitable, productive educational experience for all learners. 

Knowledge and skills are not enough. We argue that effective teachers also need purposes rooted in identity and practiced with reference to pedagogical and social visions to motivate their education, to inform their teaching and to inspire their practice.  Personal visions and commitments and particular identity positions are key to understanding what happens—and doesn't happen—in classrooms.  Our readings will help us explore this idea. 

There are a wide range of purposes that can motivate your good teaching and that without attending to the possibilities for purpose what that implies for your identity, your are apt to construct purposes of teaching by default.  You might think of purposes for curriculum and form your teacher identity according to familiar scripts for education which often do not inspire teaching that is personally meaningful or meaningful to kids.

A range of research suggests that pre-service teachers are strongly influenced by their own k-16 experiences as well as by images and experiences derived from families and popular culture about the nature of work in general, about what teachers are and what they do, and about what curriculum is and should be.  Cultural scripts of professional teacher identity feature the authoritative teacher in control of the class and the content and includes purposes such as teaching the curriculum provided according to standards, keeping the class under control and preparing students for the next level or grade.  A common cultural script of a good employee is to follow the rules and receive praise from your superiors.  But great teachers have their own vision, passion and script.     


From this point of view, the construction of professional knowledge is understood as a relational and interactive process where teacher, student and subject matter are interconnected (Schwab, 1971,

1983). From this point of view, the particularities of personal and situational contexts are very important.

…This view challenges simplistic notions of a curriculum based on a set of theoretical and practical requirements, a course of study, or a list of competencies. It validates individuals’ experiences of schooling, their personal biographies and family histories, and experiences of growing up in different cultural environments. It accounts for and works with the differences brought by individuals to the teacher education setting; the different cultures, genders and ethnicities to which they belong, and the societies, institutions and communities in which they have lived.” -- Mary Beattie from Narratives of Professional Learning: Becoming a Teacher and Learning to Teach. Journal of Educational Enquiry, Vol. 1, No. 2, 2000
· You, as a teacher, need to find your voice, your philosophy, and your unique pedagogical vision to best nurture your own learning and the learning of your students.

· Teachers should plan to be prepared for almost anything, because you don’t know how the curriculum may go. Curriculum is fluid, not a solid.

Integrated Curriculum

Curriculum integration is not simply an organizational device requiring cosmetic changes or realignments in lesson plans across various subject areas.  Rather, it is a way of thinking about what schools are for, about the sources of curriculum, and about the uses of knowledge.  Curriculum integration begins with the idea that the sources of curriculum ought to be problems, issues, and concerns posed by life itself.  Such concerns fall into two spheres: 1)self- or personal concerns and 2)issues and problems posed by the larger world.  Taking this one step further, we might say that the central focus of curriculum integration is the search for self- and social meaning. 

–James Beane, from Curriculum Integration: Designing the Core of Democratic Education
In this class you will be developing a unit with some level of integration.  The unit should have a theme rooted in social studies, and draw from science, math, language and literacy when appropriate.  Integrated curricula are supported by both classical and contemporary theories of teaching-learning processes (e.g., project-based learning, constructivism, multiple intelligences, distributed cognition, and situated learning) in at least two ways.  First, integrated curricula emphasize the social, historical, and pragmatic dimensions of knowledge production and application.  Second, integrated curricula challenges the assumptions on which knowledge and its application have been compartmentalized into separate disciplines or subject areas.  Integrated learning should be experiential, focus on real-world problem solving, and allow individual interests to cross or even dissolve traditional subject boundaries.  Integrated curricula is also supported by democratic theory since education in a democracy requires students to be critical, questioning thinkers, who are able to work together to examine and address real issues.

Constructivist theories highlight the natural complexity of the real world and the idea that students make sense of the world by integrating new experiences and knowledge with prior experiences and knowledge.  Constructivist theories of teaching-learning processes also emphasize the social and cultural dimensions of teaching and learning.  Teachers support the collaborative construction of knowledge through social negotiation, and they allow student responses to inform the direction of curriculum as well as specific instructional strategies.

With integrated curriculum, instructional goals are negotiated rather than imposed.  Assessment is both authentic and interwoven with teaching and learning, and it is designed to promote self-regulation, metacognition, and self-analysis.  Because knowledges are conceived as both constructed and interrelated, teaching-learning processes are organized around conceptual themes and big ideas as opposed to isolated facts.  Learning activities are organized to address genuine problems or issues rather than to acquire discrete facts and develop discrete skills.  Problem-based activities allow students to develop deeper understandings of the multiple knowledges and skills that may be brought to bear to solve genuine problems, whether practical or theoretical.

· Curriculum can and should be based on powerful, important ideas that are of passionate interest to students and teachers.

· Passionate, meaningful curriculum making takes personal courage.

· Curriculum can meaningfully develop in multiple different ways, in various settings.

· Your work, at any grade level, should be fascinating to you and your students. You should be full of enthusiasm every day.  

Purposes
The purposes of this course include helping you to:

· Learn, practice, and reflect upon and be able to articulate teaching strategies commensurate with your beliefs and knowledge about how children learn.
· Describe various recognized categories of exceptionalities including the aspects of definition, characteristics, prevalence, etiology and educational approaches and strategies.
· Introduce accommodation strategies that may be practically applied within the classroom and useful in working with all children in the classroom.
· Deepen your knowledge of social studies education.
· Develop skills for difficult professional communications.
· Develop and adapt a curriculum unit level for all students based on solid knowledge of content and special needs of individual learners.

1. Understanding integrated curriculum as an inquiry-based standards enacting approach to learning.
2. Identifying and expanding thematic foci.
3. Finding resources for curriculum development. 
4. Developing and organizing rich, meaningful activities that reflect the goals. 
5. Orchestrating a complex array of interrelated learning activities and projects that reflect the goals, are the appropriate level of difficulty, are cost effective, and feasible.
Assignments and Grading
Ordinarily, no make up assignments will be permitted.  Late submissions will be considered only in the case of formally documented situations which are serious enough to prevent a student from completing the work and are outside of the student's control, such as documented medical emergencies.  Extracurricular activities do not fall into this category.  In the absence of a verifiable emergency, ten % (or one letter grade) will be deducted from your assignment grade for each day that work is late.  Notify your instructor as soon as possible, preferably before an assignment which will be late is due.  For further information about grades and criteria for progression in the internship, see Student Handbook.
Assignments

*Make sure you audiotape and/or videotape at least three lessons.  Save student work!


10
Community/Student Profile Paper


25

Unit – Please submit one copy of your final unit.  Be sure you include CT feedback 




and signature.  Also, be sure to attach the unit checklist accompanied by a signature from 



one of your peers indicating your unit has been reviewed and edited.  

25

Attendance, Active Participation in Our Learning Community, Reading Preparation, Committee 



Work, etc.

  
15

Special Education Project

 
25

Professional Development Paper/Presentation/Student-Led Parent Conference



100 

Total Points
The following Grading Scale will be used:

	Points 100


	Four-Point Scale
	Description

	100-90
	4.0
	Outstanding, exemplary work.  Uses and integrates readings, classroom discussions, and teaching experiences (where appropriate) to inform the writing.  Meets all requirements of the assignment, is deeply thoughtful, and provides many details and examples to support writing.  No errors in grammar, punctuation, spelling.  Demonstrates outstanding leadership skills.

	89-79
	3.5
	High quality work.  Uses many readings, classroom discussions, and teaching experiences (where appropriate) to inform the writing.  Meets all the requirements of the assignment, is thoughtful and provides some details and examples to support writing.  Very few errors in grammar, punctuation, spelling.  Demonstrates some leadership skills.

	78-68
	3.0
	Good quality work, performing at expected level for internship year.  Uses some readings, classroom discussions, and field experiences to inform writing.  Meets all requirements of assignment, shows attempt to engage with purposes of assignment, provides details and examples to support writing.  Few errors in grammar, spelling, punctuation.  Demonstrates beginning leadership ability.

	67-47
	2.5
	Work below expected level of quality for TE program.  Does not include appropriate references to relevant readings, class discussions, and teaching experiences to inform writing.  Does not meet all requirements of the assignment.  Limited attempt to engage with purposes of assignment, few details and examples to support writing.  Many errors in grammar, spelling, and punctuation.

	Below 46
	2.0
	Significantly below expected level of quality.  Many errors in grammar, spelling, and punctuation.  Shows little evidence of having read course readings, participating in classroom discussions, or of field experiences.  Meets few of the assignment’s requirements.  Shallow attempt to engage with purposes of assignment, no details or examples to support writing.


*All written assignments are to be peer edited.  The peer is expected to sign, indicating that s/he has reviewed your paper and recommends it as ready for submission.

**A robust number of points is allocated in an attempt to show the importance of each of the course components, yet to receive a 4.0, the major assignment must have no more than 10 points deducted.
*Please note that other readings and videos will be assigned.  You will be notified through ANGEL.
	Date
	Topics
	Reading
	Assignment for Next

 Class Session

	01-14-10
	Building Our Learning Community

What is your relationship with Social Studies?

What constitutes powerful social studies teaching and why?

What assets do you bring to your social studies teaching?

What have you learned so far in your field experience about elementary social studies?
	Childhood Unit written by Alleman and Brophy.  See Social Studies Excursions, Book 3, published by Heinemann.
	Select unit topic.

	01-15-10
	Special Education Conference

	01-21-10
	Social Studies Integration
	*Review chapters 1-3, 8, and 11 of Powerful Social Studies for Elementary Students
Review an example of a powerful social studies unit.  See, for example, Excursions, Volumes 1, 2, and 3.

	Familiarize yourself with the national and state social studies standards.

Come prepared to discuss the assigned readings.

DUE --Student/Community Profile Paper 

Descriptive Portraits of My Students as Social Studies Learners (emphasize assets) and Student and Community Contexts and Features
Provide a descriptive portrait of your ideas about student characteristics, experiences, talents, interests, and needs including aspects of diversity, range of abilities, and temperaments, i.e., ESL, Special Education restless kid, shy kid, etc.  Include explicit information if you know about special education students’ unique needs (reading/dyslexia, visual processing disorder, Aspergers Syndrome).

Include a comprehensive description of the community’s assets.



	01-28-10
	Planning
What social studies planning tools are available?

What is the research base that informs ideas about powerful social studies teaching?

	Review Chapters 4-7 of Powerful Social Studies for Elementary Students.

Review an example of a powerful social studies unit.  See, for example, Excursions, Volumes 1, 2, and 3.  Specific reading should focus on the content of your social studies unit.
	DUE –Social Studies Unit Topic accompanied by a list of big ideas (major social studies understandings to be developed.

DUE –2-4 page narrative focusing on the content knowledge that serves as the basis for your unit.

	02-04-10
	Planning Workshop

What is the function of each lesson plan component?
	Review Chapters 9 and 10 of Powerful Social Studies for Elementary Students.

*Read adult and children’s sources pertaining to your unit.


	Bring all of the resource materials (standards, textbooks, adult sources, children’s books, etc.) you can put your hands on for your social studies unit.

You will have an opportunity to work on your lesson plans independently and get feedback from the professor.

By the end of the session you should be prepared to submit a draft of the first five lessons.

	02-11-10
	Powerful Teaching

Preassessment

Children’s Thinking
	Review Chapter 12 in Powerful Social Studies for Elementary Students.

Continue to read sources focusing on the content of the unit you are developing.

Lesson Study:  Introduced
	Come prepared to teach a lesson to your peers.  Guidelines will be provided.

	02-18-10
02-25-10

03-04-10

03-11-10

03-18-10

03-25-10
	NO CLASS
LEAD TEACHING

no class
LEAD TEACHING





no class
LEAD TEACHING
no class
LEAD TEACHING
no class
LEAD TEACHING
no class
LEAD TEACHING

	04-01-10
	How Can I Assess Student Learning?

Lesson Study:  Special Needs


	Come prepared to share your unit assessment tool, and describe what you did to assess, why you selected the tool, how you administered it, and what you learned by studying the results.

Submit your final unit.  Make sure you have feedback from your CT along with his/her signature.  

*Make sure you also include the signed form indicating your paper has been edited by a peer.

	04-08-10
	NO CLASS

	04-15-10
	“Social Studies Is Everywhere”

Homework Done Right

Research to Inform Practice
	Read chapter entitled “Social Studies Is Everywhere” posted on ANGEL.

Review Chapters 13/15 in Powerful Studies for Elementary Students.
	DUE –Final copy of your study project.

	04-22-10
	Professional Development Presentation/Student-Led Parent Conference
	
	DUE –Professional Development Presentation

	04-29-10
	HOLD

Reserve this date for class!

A plan is in process.


	
	


Unit Planning – 25 Points
During the semester, I expect to see various pieces of your units.  A final polished copy, complete with daily lesson plans, references, etc. is due on date specified on calendar.  So there will be no surprises, I expect you to elicit my feedback during the semester.  If you wish to collaborate on the final unit plan, that is fine –or if you wish to collaborate on ideas, resources, etc., and turn in separate “products,” that is also acceptable.  It’s your call.

Format for Your Unit Plan:


Context:  
Description of learners, school community, grade level, etc.

Pre-assessment Results:
(Children’s thinking:  Questions Associated with the Content of 


Your Unit)

Unit Introduction:  
(Imagine you were describing your unit to your principal or to a parent).

Parent Letter

Michigan Social Studies Standards and Benchmarks Addressed


Each lesson should have the following components:

Resources

Children’s Literature (If appropriate)

General Purposes or Goals

Main Social Studies Understandings/Ideas to Develop

Starting the Session



CONTENT with discussion questions where appropriate

Direct Instruction (where appropriate)

Instructional Strategies (where appropriate)

Activity (Applying What Was Learned in Large Group, to Small Group, or Individual)

Accommodations for Special Needs Students

Summary of Big Ideas

Assessment
Home Assignment

Description

Note to Families

End of Unit Assessment

CT Feedback with Signature

Unit Checklist with Peer Signature
Professional Development Paper and Presentation

Exemplary teachers are continually working to develop and improve their practice.  This assignment is designed to encourage you to develop the habit of reflecting on your own practice and noticing particulars about the students and their learning in your classroom. 

This assignment specifically involves analyzing data from your guided lead teaching unit to learn in and from your own teaching practice. 
You will each have the opportunity to present this PowerPoint to the class.

The power point should include:

1. Examples of student growth, specifically:

· data regarding how you know that your students progressed as social studies learners 

· data regarding how your students grew in participation in discussions, understanding and applying big ideas, asking new questions, making connections to their lives outside of school, etc.
2. Examples of teacher growth, specifically:

· what you might do differently if you were to teach this sequence of lessons gain 

· what surprised you 

· how you think of yourself as a social studies teacher
· how you grew in planning and leading discussion, engaging in inquiry, presenting narrations, going on virtual field trips, etc.
For this presentation, be specific about the kinds of data you collected and what you learned from analyzing the data. Use specific artifacts (student writing, transcripts of lesson segments that you videotape) to provide evidence for your claims. 

POWERPOINT PAPER and PRESENTATION DUE:  See calendar
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